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Articles

What is Eiken?
英検とは？
Carl Bloomfield
カール・ブルームフィルド

About the author: Carl Bloomfield is a graphic designer, Eiken examiner and junior high 
school Native English Teacher (NET) / ALT working for the Saitama City Board of Educa-
tion. He is the Online Chair of さいたま市教育家会 (Saitama City Educators). He co-edits 
さいたま市教育家会ジャーナル (the Journal of Saitama City Educators). His interests are 
CALL, preparation for Eiken and IPA. He is based in Saitama City.

Abstract
What is Eiken and why do our students take it? If we understand what it is about then we 
will be better informed to help our students prepare for the test at school. This article gives 
an overview of Eiken and how students and teachers interact with it.

アブストラクト
英検とは何なのか？どうして私たちの生徒は英検を受けるのか？日本英語検定が詳しく分
かれば私たち教員ももっと生徒の手助けができるでしょう。ここでは英検と生徒と先生の
関わりが簡単に紹介されています。

What is Eiken?
Carl Bloomfield

What is Eiken and why do our students take it? If we understand what it is about then we 
will be better informed to help our students prepare for the test at school. Letʼs begin with 
the basics. What is Eiken, and what does the name mean?

Eiken is a syllabic abbreviation of the Japanese term Jitsuyō Eigo Ginō Kentei (Test in 
Practical English Proficiency) or more simply ʻeigo kenteiʼ (English certificate test). Eiken is 
Japanʼs leading English language assessment, with more than 2 million examinees annu-
ally at 18,000 test sites in Japan and 45 other countries.
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The Eiken English language test was established in 1963 in cooperation with the Japa-
nese education ministry. It is developed and administered in Japan by the Society for Test-
ing English Proficiency (STEP). The total number of examinees since 1963 exceeds 80 
million.

Eiken is a suite of tests administered on a pass/fail basis in seven levels, or grades. These 
levels progress from EIKEN Grade 5 to the highest level of Grade 1. The test covers the 
four skills of English combined with a compulsory speaking test. It is used primarily by jun-
ior and senior high schools for assessment of general English ability. With it being linked to 
the Japanese school curriculum it is designated by Japan's education ministry as a 
benchmark for high school graduates.

That was an overview of Eiken; letʼs take a look at when and where tests take place. The 
Eiken test can be taken at three different times of the year at registered test sites. It can be 
taken in summer, autumn and winter. The test is taken in two stages. The first is a written 
test. Only if a student is successful can they go on to the second stage, the interview test. 
Successfully passing both stages results in a complete grade.

There are three different kinds of test site. They are: public test sites, group test sites, and 
international test sites. Public test sites (honkaijo). There are approximately 400 official 
EIKEN test centers. Public test sites offer both stages of all seven EIKEN grades, with 
some exceptions of the Grade 1 second stage at some test sites. Group test sites 
(junkaijo). There are approximately 18,000 junior high schools, high schools, colleges, and 
other institutions that have been approved by STEP to administer the EIKEN test on an 
individual basis. International public test sites: Outside Japan, EIKEN is offered in London, 
Los Angeles, and New York. For more information regarding locations of test sites and the 
application procedure please visit http://www.stepeiken.org/

We have looked at when and where the exam takes place; now letʼs look at the different 
levels and English abilities students will have at that level. Each of the seven EIKEN 
grades is a separate test with a unique set of test items and tasks designed for that level.

EIKEN Grade Type of student likely to be at 
this level

Examinees in 2009

1 Applicant to university or Inter-
national admissions

to graduate and undergraduate 
programs

26,775

Pre-1

Applicant to university or Inter-
national admissions

to graduate and undergraduate 
programs

72,367

2 Graduating high school student 
(MEXT* benchmarks for high 

school graduates)

308,814

Pre-2

Graduating high school student 
(MEXT* benchmarks for high 

school graduates) 484,781
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3 Junior high school student 
(MEXT benchmark for junior 

high school graduates)

637,213

4 Elementary school student re-
ceiving private tuition

440,310

5

Elementary school student re-
ceiving private tuition

292,599

 
* The Japanese Ministry of Education, Culture, Sports, Science, and Technology 

(MEXT)

Below is list of English abilities and their uses from the lowest grade— 5, to the highest 
grade— 1.

A grade 5 student will have the ability to understand and use basic words, phrases, and 
simple greetings.
A grade 4 student will have the ability to understand and use simple words, phrases, and 
short sentences.
A grade 3 student will have the ability to understand and use language concerning famil-
iar, everyday topics such as likes and dislikes and basic personal and family information.
A grade pre-2 student will have the ability to understand and use English at a level suffi-
cient to allow him/her to take part in general aspects of daily life.
A grade 2 student will have the ability to understand and use English at a level sufficient to 
allow him/her to take part in social, professional, and educational situations.
A grade pre-1 student will have the ability to understand and use the English necessary to 
participate effectively in social, professional, and educational situations.
A grade 1 student will have the ability to understand and use language necessary to par-
ticipate effectively in a wide range of social, professional, and educational situations.

We looked at the basic breakdown and English ability at various levels now letʼs look at the 
common components and marking criteria at specific levels

A common component with levels 1, 2 and 3 of the Eiken test is an interview conducted 
with one examiner and one examinee. The entire interview test, including all instructions, 
is conducted in English.

Other common components are Coherency, Content, Pronunciation, Intonation, Vocabu-
lary, Grammar, and Word Usage. Although only in pre-1st, 1st, and 2nd grades are Coher-
ency and Content used as assessment criteria.

Coherency is the logical sequence of a narrative. Content is the amount of information 
used in a narration or used in the description of an illustration, presented in a logical se-
quence and including sufficient information to clearly relate all important elements of the 
story.
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Pronunciation is graded by appropriate pronunciation of individual sounds, linking of 
words, and use of stress. Intonation is graded by the appropriate use of rhythm and into-
nation.

A successful examinee will also have used a wide range of vocabulary appropriately and 
showed accuracy in grammar and word usage.

Successful reading skills fully satisfy the evaluation criteria and express the meaning of a 
passage effectively. The use of pauses with appropriate divisions into sense groups is as-
sessed. As is whether the examineeʼs reading shows he/she understands the meaning of 
the passage.

For more detailed information about all the different aspects of the Eiken test please visit: 
http://www.stepeiken.org
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Using Numbers Effectively in Debate
ディベートでの数字の効果的な使い方

John Finucane, ALT Instructor (JET)
ジョン・ファヌカンALT Instructor (外国語指導助手指導員)

About the author: John Finucane is a fourth year participant on the JET program. He works 
as an ALT Instructor for the Saitama City Board of Education. He is also the President and 
co-founder of さいたま市教育家会 (Saitama City Educators). He edits さいたま市教育家会
ジャーナル (the Journal of Saitama City Educators). His interests are debating and critical 
thinking. He is based in Saitama City.

Abstract
Debate is becoming increasingly important within Japanese education. Events such as the 
All-Japan High School Debate Competition are becoming more prestigious and competi-
tive each year. This article deals with the use of numbers in debate and provides practical 
advice for coaching your debate team to win matches.

アブストラクト
ディベート(討論)は日本の教育でますます重要な課題になってきています。日本全国高校
ディベート大会などの全国的に開催されるイベントの人気や競争性が年毎に高まっていま
す。ここではディベートでの数字の効果的な使い方や優勝するための指導方法が紹介され
ています。

Using Numbers Effectively in Debate
John Finucane

There are three types of debates. Fact debates like ʻGreen tea is good for youʼ. Value de-
bates such as ʻGreen tea is better than black teaʼ; or Policy debates, for instance ʻThe 
Japanese government should ban black teaʼ. The All-Japan High School Debate Tourna-
ment this year, as in all previous years, is a policy debate.

Qualifying rounds are held by prefectures and these qualifying rounds, like the Saitama 
Prefecture competition the Inaho Cup, are highly competitive. How can we coach our 
teams to win matches? Any debate requires debaters to attack and defend points of view. 
To do this successfully requires evidence, which usually involves numbers. Studentʼs use 
of numbers is often ineffective which weakens their ability to attack or defend points of 
view. To address this problem this article attempts to show how students can improve both 
their use of numbers and their chances of winning debate matches.

The problem with small numbers, particularly numbers smaller than 1, is that they lack im-
pact. Even if a point of view is supported by evidence, unless it is also compelling, a judge 
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may consider it unimportant. Consider the claim: ʻIf we carry out their plan the crime rate 
will rise by 0.2%ʼ. Such a small number can seem unimportant. This statistic would have 
more impact if we were told how many crimes this represents, say 290 crimes in a small 
city. If it entailed an increase in crimes of a very serious nature then it would have impact a 
fortiori. The key to using small numbers is to make the case that even a small difference in 
what is being discussed is intolerable or particularly desirable.

When using big numbers impact is limited by the imagination of the judge. This problem is 
often exacerbated by cultural differences. Yen amounts are an order of magnitude higher 
than the equivalent in many western currencies. Consider the claim: ʻJapanʼs national debt 
is forty-four trillion yenʼ. Western judges may have little experience in discourse involving 
money amounts in trillions or even billions. Alternatively ʻJapanʼs national debt amounts to 
over 3.6 million yen per personʼ is much easier to imagine. Policy debates often involve 
issues like national debt or tax revenue. Judges need debaterʼs help to appreciate what 
very large numbers represent either through example or analogy.

Giving exact numbers can often be counterproductive. In some circumstances exact num-
bers are called for, particularly in the case of scientific data. However, Judges do not need 
to know that the population of Japan is 12,076,183. Rounding off numbers makes them 
easier for judges to hear, understand and record. Similarly judges do not need to know 
that 603,809 Japanese people are engaged in agriculture. ʻOver six hundred thousandʼ is 
better; as is 5%. Debaters that use imaginative ways to present their numbers make it eas-
ier for judges to absorb the significance of their evidence.

Our students are often good at mastering facts. They also tend to present them as they 
were discovered during research. Debaters should think about how facts can be presented 
with persuasive effect. Consider the following claims: ʻ15% of foreign residents in Japan 
pay unemployment insuranceʼ. ʼ85% of foreign residents do not pay unemployment insur-
anceʼ. The same fact can be presented in two ways. Debaters should consider which best 
serves the point they are trying to make. Rhetoric is the art of using language to persuade. 
All facts, not just those relying on numbers, only have value if they persuade the judge to 
choose your team.

There are some common barriers to understanding when using numbers in debate. Mini-
mal pairs like 15%, 50% cause problems for debaters and judges alike. Similarly using too 
many numbers too close together is confusing for the listener. As mentioned above giving 
exact numbers can be a barrier to understanding. This can also be tactical. Rounding 
numbers off invites a request for clarification from the opposition. They must use their lim-
ited question time to do this, leaving them less time to challenge other elements of your 
teamʼs point of view. Unlike debaters, judges do not have an opportunity to seek clarifica-
tion; their potential misunderstandings need to be anticipated.

Many debate teams choose to present numbers visually. In order to be successful, visual 
aids must be large enough to be seen by the judge, clear enough to be understood quickly 
and unambiguous in how they support a point of view. Pie charts are good for percent-
ages. The number of slices should be as small as possible and the most important slice 
should be immediately obvious. Vertical bar charts are the best way to show changes over 
time. To compare amounts use horizontal bar charts. Line charts illustrate trends effi-
ciently. However, visual aids are not as powerful as a reasoned and eloquent argument.

JSCE February 2011 Volume 1, Issue 1 9



In debate matches like the Inaho cup the goal is to win. It is the judge who decides the 
winner. Teams often lose sight of who their audience is—the judge. Speeches are short 
and judges must listen, understand and record what is said. If a debater uses numbers in a 
way that is unclear or difficult to understand then their effort has been wasted. In their use 
of numbers, as in all aspects of their argument, debaters should think about how to help 
judges understand and choose their point of view.
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Selecting Topics for Interesting Debates: A three-stage, 
task-based process
興味深いディベートテーマの選び方：三段階の の実践的な
方法
Tyson Rode, ALT Instructor
タイソン・ロードALT Instructor (外国語指導助手指導員)
高島裕子, 日本人英会話講師
Yuko Takashima, Japanese Assistant Teacher (JAT)
About the authors: Tyson Rode is an ALT Instructor in Saitama City. He has almost 8 years 
experience teaching English in Japan and is currently completing his Masterʼs in Education 
at Temple University. His research interests include: teacher motivation, task-based lan-
guage teaching (TBLT), content-based instruction, and integrated studies. Yuko Takashima 
is a Japanese Assistant Teacher (JAT) in Saitama City. She holds a teaching license with a 
specialization in English education and has been teaching the English Communication 
Ability Development (ECAD) program for almost five years.

Abstract
In this article, we propose a solution to one of the major problems in doing debate activities 
within secondary school contexts: selecting interesting debate topics. We describe a task-
based, student-centered process, in which students are responsible for the selection of 
debate topics of interest to them and teachers act only to guide the activities. This process 
has 3 stages: (a) brainstorming opposites, (b) brainstorming rivals and (c) choosing debate 
topics with reasons.

アブストラクト
ここで、中学校・高等学校におけるディベート(討論)活動をする上での大きな問題点を、
生徒が興味を持つトピックを選ぶことで解決していく方法を提案します。生徒が中心と
なって築き上げていくプロセスであり、教師はあくまで案内人であることを説明していき
ます。このプロセスは、三段階になっています。(a)ブレインストーミング オポジット(反
対語)　(b) ブレインストーミング　ライバルズ　(c) 理由をつけてトピックを選ぶ

Selecting Topics for Interesting Debates: A three-stage, 
task-based process 
Tyson Rode, 高島裕子高島裕子
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Background

We have been teaching debate to 3rd grade junior high school students in Saitama City for 
about 5 years. In general, our debate lessons are going well these days, interesting for 
both students and teachers alike. But this was not always the case.

In the past we spent countless hours trying to come up with interesting debate topics for 
students. We researched studentsʼ likes and dislikes, what was trendy at the time, and 
tried to figure out what kinds of things were relevant to studentsʼ everyday lives. It was a 
hit and miss process. When we were lucky and stumbled across a good topic, we found 
that students were happy to have discussions about it with their classmates, but usually 
the opposite was true. There were of course, some topics that fell somewhere in between 
interesting and boring, but unfortunately many of these topics couldnʼt be developed over 
more than one class. Since we teach students how to debate over several classes, the po-
tential longevity of topics is also important.

After much deliberation and struggle, an idea hit us out of the blue. There was a method to 
select interesting, relevant debate topics that could be developed over several lesson 
hours: have the students create and select the topics by themselves. The process de-
scribed below uses a series of communicative tasks and student-centered learning to en-
sure success in topic selection.

Stage 1 (Optional): Brainstorming Opposites

In our particular teaching context, having the students think about opposites was a useful 
lead into thinking about rivals, which is the basis for the debate topic selection process.
First, teachers divide students into groups and have them compile a list of as many oppo-
site sets (e.g. hot/cold, teacher/student, big/small, dog/cat) as possible within a given time 
frame (ten minutes or so for junior high school, shorter for higher grades). The outcome of 
this brainstorming session will be a list (or several lists) of opposites, which will be used in 
the next stage of the process.

This group brainstorming can be done in several different forms, for example: (a) students 
make a list of opposite sets in their groups using a worksheet; (b) students participate in a 
relay game in which one student from one group runs to the blackboard, writes an oppo-
site set, and then a student from the next group must come to the blackboard and write an 
opposite set and so forth until all groups have exhausted their ideas; or (c) the brainstorm-
ing task can take the form of a competitive game, in which groups can receive points for 
each opposite set they call out.

Stage 2: Brainstorming Rivals

After students have created lists of opposites, it will be important to facilitate them to notice 
that some of these opposites (e.g. Tokyo/Osaka, man/woman) are also rivals, whereas 
others are not (hot/cold, door/window). At this point, the teacher can introduce the concept 
of rivals and that rivalry often forms the basis for discussions and debates.

Next, students engage in the second stage, a ʻbrainstorming rivalsʼ session (e.g. Japanese 
Food vs. Western Food, Urawa Reds vs. Omiya Ardija, Family Mart vs. Seven Eleven, 
glasses vs. contacts, bread vs. rice etc.). As noted above with brainstorming opposites, the 
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actual task can take various forms as long as the process is communicative, enjoyable, 
and produces an outcome—a list of rival sets which the students have developed.

Stage 3: Choosing Debate Topics with Reasons

Depending on the circumstances it may be possible to do all three steps in the topic selec-
tion process in one class session, but we usually do the first two stages in one class and 
the third stage in the next class.

The third stage involves a bit of preparation on the teacherʼs part. After the first two stages, 
the teacher collects all of the studentsʼ rival set lists or records them from the blackboard. 
She then compares these lists with the lists collected from other classes and determines 
which rival sets are the most popular. Sometimes topics that are popular among students 
arenʼt appropriate to discuss in class and there are some topics they may be hard to de-
velop into debate, so the teacher should remove these kinds of topics at this time.

Next, the teacher will compose a worksheet or poster with the top ten rival sets for the en-
tire grade. It is interesting to notice that even across classes, particular rival sets (potential 
debate topics) tend to occur many times. In the next class session, the teacher presents 
this list of top ten rivals to the class. Students discuss in groups which three or four topics 
they would like to debate and provide reasons for their choices (e.g. we chose Japanese 
Food vs. Western Food because we love to eat school lunch). Then, one member from 
each group comes to the front of the board and writes their groupʼs top three topics with 
reasons. Finally, the teacher will count which topics got the most votes.

Conclusion

In this article, we have summarized some of the problems we have had in developing de-
bate topics that were both suitable and interesting for our students. We then proposed a 
task-based, student-centered process for topic selection, in which studentsʼ ideas and 
support with reasons are central. This process has been proven successful for us many 
times, it is our sincere hope that it will be of help to other teachers.
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Managing and Marketing Yourself as a Private Teacher
個人教師としての自己経営

Brad Semans, ALT Instructor 
ブラッド・シーメンズ Head ALT（ヘッド外国語指導助手指
導員）

About the author: Brad Semans has taught language in Japan for the last ten years, the 
last 6 of which he has ran a successful private tutoring service. He is also an ALT working 
in Saitama City. He is an assistant editor for the Saitama Journal of Language teaching 
and a co-founder of さいたま市教育家会 the Saitama City Educatorʼs teaching associa-
tion. And he has a beard.

Abstract
Many language teachers in Japan have two or more teaching jobs. Many teach private 
lessons independently. This article gives reasons for teaching lessons privately and advice 
on managing yourself as a private teacher.

アブストラクト
日本で外国語教師として働いている方の大半は２つ以上の仕事をしています。そのなか、
個人的にレッスンを行っている先生も多いです。ここでは個人的にレッスンを行う魅力と
個人教師としての自己経営のアドバイスが紹介されています。

Managing and Marketing Yourself as a Private Teacher
Brad Semans

Many language teachers in Japan must work two or more teaching jobs to support them-
selves or their families. When making the decision to do so, there are many options. One 
option is teaching private lessons independently. This article gives reasons for teaching 
lessons privately and advice on managing yourself as a private teacher.

There are many reasons that teachers choose for starting private teaching work, the most 
common is to supplement income from another job. However there are other rewards for 
doing lessons outside of your normal teaching environment.

What are the benefits of private teaching?

Simply put: 
Money 
High Satisfaction
Professional Development
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Of course, money is a motivating factor for many, and it is reasonable that teachers should 
make a wage that reflects the time and energy they put into lessons. The interaction you 
have with students is a kind of intellectual property that has a value. Like any artist, pro-
grammer, musician, or author, the private language teacher must consider the value of 
their product, in this case the service provided. Like all forms of intellectual property, differ-
ent consumers will see different values in your product.

A quick look in newspapers or on popular services for finding private teachers will show 
that private lessons can be had in Japan for free, or for as little as ￥1,000 per lesson. At 
the other end of the spectrum, there are highly specialized teachers who make much 
more.

Another way in which private lessons can be rewarding is that when done well, both stu-
dent and teacher can derive a lot of satisfaction from them. Just being able to work without 
the stress of dealing with an employer, whose ultimate purpose is to benefit from your work 
while paying as little as youʼll allow, is priceless. This cannot be stressed enough.

The student, who chooses to take lessons with you, receives a similar benefit of being able 
to study with a teacher without dealing with a company that is focused on making money. If 
recruited properly, students can start with high satisfaction, simply by feeling that they 
have chosen well in selecting you. This makes for a positive learning environment in which 
your intellectual property is used as you intended.

Finally, private teaching is an excellent way to develop yourself professionally. When work-
ing in an institution, it is exceedingly difficult to put yourself in a position that enables you 
to affect policy on what is taught and how. For the most part, any teacher who shows dis-
regard for this is inviting the animosity of an employer who wants things done a certain 
way. And even if you have autonomy on issues of content or teaching methods, only pri-
vate teaching allows you to control all aspects of the learning environment.

Private teaching gives you complete control over the place, time, class members, and any 
other variable you can think of. It is a blank canvas on which you can do anything you like. 
When made the most of, such an opportunity can be an excellent source for testing new 
teaching ideas. This can in turn inform your teaching in other institutions. In this way, pri-
vate teaching can be a catalyst to professional development.

Here are some very basic guidelines on getting started.

Making your way in private lessons

Simply put:
Brand yourself
Understand the value of your lessons
Have a clear plan

By accepting that our interactions with students are intellectual property, we must also ac-
cept that the value of our services as part of an existing market. The bad news is, like food 
services, that market is heavily saturated. Fortunately most of what is out there doesnʼt 
make it past basic levels of quality. Most conversation schools are like fast-food chains. 
Most schools are like family restaurants and even private schools tend to rely more on the 
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quality of students rather than the instruction of their teachers. There are some schools 
that do an excellent job of providing their students with a strong education in second lan-
guage learning. These schools are like gourmet restaurants, and they charge accordingly.

The first task is to decide where you want to fit in. You will have to weigh the time, energy 
and funds youʼre willing to put into lessons to determine this. Other important factors are 
who, what, when and where questions.

Deciding who to teach is very important. Without a high degree of specialization it is diffi-
cult to justify higher lesson fees. But the more you specialize in age groups or lesson 
types, the smaller your pool of perspective students becomes. This decision also deter-
mines a lot of what, where and when you will teach, and in a sense will define the intellec-
tual property you sell to students; your brand.

Once you have decided on how you plan to brand yourself, you must then prepare for your 
lessons. By laying out a basic curriculum before you start, you are able to assess the costs 
youʼll incur, which will help you set your price. If you plan on doing no prep other than 
showing up, and if youʼre just going to use a cookie-cutter text book, you canʼt expect stu-
dents to pay much more than fast-food prices. And if thatʼs what you want to do, thatʼs not 
a bad thing. For the teacher who is willing to really put themself into the planning, teaching 
and feedback process, itʼs reasonable for the price of lessons to reflect that.

Once you have decided on a reasonable fee based on the kinds of lessons youʼll teach, 
youʼll need to set a plan for yourself and your prospective students. How many students 
will you need for the model youʼve created to be viable? Will you need to advertise? How 
will you measure your results? How will you determine when to end your lessons? Nothing 
is sadder than a once positive student/teacher relationship that outlives its original pur-
pose. Except perhaps a private teacher who has invested time and money only to find 
there are no students interested.
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One Day One Story: A simple journal writing prompt for 
learners and teachers alike
一日一話

Matt Shannon, ALT Instructor
マット・シャノンALT Instructor （外国語指導助手指導員）

About the author: Matt Shannon is in his fifth year as a teacher for the Saitama City Board 
of Education, now serving as an Assistant Language Teacher Instructor. He is a member of 
さいたま市教育家会 (Saitama City Educators), and serves as Public Relations chair. Matt 
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Abstract
Creating writing assignments for students is difficult. This article introduces a simple jour-
nal writing activity that has a photo requirement. This requirement makes self expression 
less dependent on ability and also encourages peer to peer feedback.

アブストラクト
生徒にどのような英作文の課題を出かを考えるのは難しいことです。ここではシンプルな
写真付きの課題が提案されています。作文に写真を付けることは生徒が文法を気にせずに
自己表現したり、お互いに感想を言い合う機会になります。

One Day One Story: A simple journal writing prompt for 
learners and teachers alike
Matthew Shannon

Creating an easy, personal and engaging writing assignment for students is difficult. In or-
der to provide students with a project that is personal, as well as appropriate for a class 
with diverse skill levels, a writing composition can be paired with a photo requirement. 
Photos help establish a narrative, as well as reduce complexity. Furthermore, they are 
perhaps most helpful in attracting readers or viewers who may share their feedback. Due 
to their personal nature, they discourage cheating or copying, and the exercise may be re-
peated, for improvement or for enjoyment. Finally, a photo journal is functionally dynamic, 
and may be shared in an exhibition, created as part of an exchange program, or com-
pleted in a series to create an even larger work.

A single day in the authorʼs life is portrayed with three to five pictures, and a composition. 
The composition may be an independent unit of text without specific reference to the pic-
tures, or long captions; the choice is up to the student. The diversity of responses only 
helps the program. Furthermore, the layout of the pictures is also left up to the student. Ul-
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timately, the physical product is a one to three page construction, most often typed with 
pictures digitally interspersed, but free to handwriting and glue.

By providing these visual elements, authors are not required to spend time and energy 
creating detailed, descriptive, and accurate language to describe physical scenery. With 
this barrier to imagery relaxed, more time may be spent in exposition, discussing their rela-
tion to the pictures, and the relation of one picture to another.

As ODOS is not a contest of grammar or diction to portray complex events, students with 
lower abilities may have equally extravagant stories as those more familiar with the lan-
guage. Through a change in the physical format of the piece, more time is spent with the 
larger issue of composition.

Due to the visual appeal of the project, you may find feedback is easier to elicit from read-
ers. The pictures allow for their own functional composition, but also may act as place 
markers for a written composition. They may be composed to provide clarity to passages, 
or may be images without any direct relation to the text and thus serve as atmosphere. In 
all cases, successful projects are those that provide an idea of the authorʼs perspective 
and interests, rather than a concrete history of events in the period of one day.

While many students may have similar schedules or activities, the design of ODOS re-
duces cheating motivated by diffidence because there is simply no “correct” response. 
Overly similar responses are easy to notice, and when exhibited together may only serve 
to draw attention and interest away from one another. For large schools, it may be useful 
to scan the responses to compare work, as filing a copy of each would be a logistical bur-
den. But there may often be times when you wish to compare one studentʼs work against 
another who may be in a separate class, or completed at a different time. At any rate, the 
ease with which similar or copied work may be spotted and the absence of a correct an-
swer may well encourage the students to simply produce their own original work.

Although the ODOS journal may be completed as a one-time activity, it suitable for re-
peated use or adaption to other formats. Due to their timely nature, it is simply unlikely that 
students would face the same circumstances of the previous assignment, and the authorʼs 
choice of what to include in the composition provides flexibility even in the case that a day 
were to repeat itself. You may find after the first exhibition, ODOS authors are likely to find 
inspiration of clarity in otherʼs work as much as they are from feedback to their own. As 
subsequent ODOS journals are completed, they may be grouped together to show the 
authorʼs perception of a larger body of time, as well as mark the progression in the ability 
of the author.

The ODOS journal may easily be extended into an oral performance, as a presentation by 
the author with a question and answer portion. Feedback can be handled as a panel dis-
cussion. Furthermore, it is an excellent assignment for exchange between classes, grade 
years, or schools.

The One Day One Story journal is an easy to understand composition project. It lowers the 
barriers to expression for authors and it reduces the barriers to engagement for feedback 
from readers. It's open format makes it appropriate for all but the most basic skill levels. 
ODOS is simple to understand and also has attributes which may be attractive to teachers 
from a logistical standpoint, both in regards to anti-cheating and adaptability. Teachers 
must accept the responsibility of accounting for all of these concerns when crafting an as-
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signment; as well considering their own enjoyment and satisfaction with the work. One Day 
One Story has the robustness to satisfy these needs.
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