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Spicing Up Classes 
with Dynamic 'Cloze' 
Listening Activities
「クローズ」リスニング活動で授
業を楽しくさせる

Robert Durham ロバート・デュラム

About the author: 
Mr. Durham has taught at a variety 
of senmon gakkos, universities, and 
colleges in Japan, since the late 
1980s. Courses he has enjoyed 
have included English conversation, 
listening, writing, and reading; 
TOEIC preparation; North American 
pronunciation; Academic Writing; 
In ternat ional Cul ture; TOEFL 
preparation; Calculus; Physics; and 
Geology. Special interests are 
finding and prepar ing new & 
st imulat ing 'c loze ' exerc ises; 
introducing International EQ and 
culture; and discovering ways to 
acquaint Japanese students with 
Western humor.

Abstract
‘Clozes’ are listening exercises 
which have blank spaces to be filled 
in by students. Regular exposure to 
cloze activities in English and TOEIC 
classes can result in noticeable 
i m p r o v e m e n t i n l i s t e n i n g 
comprehension; introduce new 
English vocabulary; emphasize 
aspects of international culture and 
'EQ'; and additionally spark useful 

discussions. A variety of cloze 
activities is suggested, using songs; 
N e w s v i d e o s / N e w s a u d i o ; 
a u d i o b o o k s ; t r a v e l v i d e o s ; 
documentary videos; and seasonal 
videos/ songs, amongst others. 
Some free & downloadable cloze 
sources are recommended; and 
some classroom-tested examples of 
songs and videos are suggested.

アブストラクト
「クローズ」と言うのは空欄を埋
まって行く活動です。定期的にク
ローズすると理解力を育成、単語の
導入、異文化を強調し、会話にひら
めきる働きを見える。この記事では
教室で試された例踏まえていろいろ
なクローズ活動・無料資源を紹介し
ます。

Introduction

As an educator, you know that 
acquainting Eikaiwa students with 
regular listening exercises will, over 
t i m e , i n c r e a s e l i s t e n i n g 
comprehension abilities. However, 
'cloze' listening exercises from 
textbooks can somet imes by 
dull...and uninspiring.

　　                             Journal of Saitama City Educators

1



This article proposes several ways 
to revitalize listening activities, using 
a variety of cloze listening activities. 
Teachers who commit to  ten or 
fifteen minutes of cloze listening 
exercises, each class, should notice 
marked improvements in students' 
English listening comprehension.

Some Reasons to  Use Cloze 
Listening Activities in Classes

The writer has found that regular 
exposure to a variety of dynamic 
cloze listening activities can and will 
markedly assist Japanese students 
to  improve Eng l ish l i s ten ing 
comprehension. Another benefit 
which you, the teacher, will see from 
doing regular cloze exercises: 
Japanese students become familiar 
with various pronunciations and 
inflections. The TOEIC test exposes 
students to pronunciations from 
England, Australia, Canada, and the 
U.S. Students who can distinguish 
d i f f e r e n t E n g l i s h w o r d 
pronunciations will be able to 
improve TOEIC scores. 

Use a Variety of Cloze Listening 
Activities, to Enliven Classes

Some  examples: songs; News 
videos/ audio; audiobooks; travel 
videos; documentary videos; and 
seasonal videos/ songs, amongst 
others. Playing short clips can be 
useful, as can occasionally using 
complete songs/ videos.

Songs

You have a song that energizes 
you? Great: you'll be motivated to 
type up the words and to make cloze 
'blanks' for it. (Online lyrics websites 
can be useful.) If you choose a song 
that's not too fast or too noisy, your 
students will 'catch' your motivation, 
and will be energized to glean good 
points from the exercise. Some 
songs I've used to  encourage 
discussions, and to  introduce new 
vocabulary, are: Live LikeYou Were 
Dying (McGraw); Don't Worry, Be 
Happy (McFerrin); Down Here on 
the Ground (Benson) ; Mercy Mercy 
Me (The Ecology) (Gaye); and Don't 
Ask Me How I Know (Pinson). 
Words and a cloze sheet were 
quickly prepared for We are the 
World and Man in the Mirror, the day 
it was announced that Michael 
Jackson had passed away: it was 
timely; and students loved it.

News Video/Audio:

'Breaking' News stories, especially, 
are attention-grabbing; and spark 
discussions. The exercises can 
involve video...or simply audio 
(words only). A particularly useful 
News resource is 'VOA News in 
Special English': pronunciation is 
c l ea r ; podcas t s a re f r ee t o 
download; vocabulary is optimized 
for English-learners; and the News 
is read at 60% of 'normal' speed. 
Beginners need no longer be put off 
by overly-fast News reports. In 
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addition, ABC News offers free video 
and audio podcasts. The BBC World 
Service and NPR both stream News 
on their websites, in accents of 
England and the U.S. 

Audiobooks:

English audiobooks are easily 
downloadable these days; are 
clearly read/narrated; and can 
provide inspirat ion and hints 
regard ing cul tura l 'Emot ional 
Intelligence' (EQ). Just an hour or so 
is required to  type up the words to  a 
one-minute audiobook segment. 
Discussion topics can be found in 
bestsellers Chicken Soup for the 
Soul; Men are from Mars, Women 
are from Venus; How to Win Friends 
and Influence People; and many 
more.

Travel Videos:

Next time you journey to Thailand, 
Bali, Mexico, and other exotic 
places, buy a travel DVD for that 
area, at an airport gift shop or Duty 
Free store. Videos can also be 
ordered from Online travel video 
websites. Students are glad to see & 
hear about new places. The 
narration is usually is medium-
speed, clear English. Discussions 
have been stimulated by videos of 
Borobudur; Ankor Wat; Hagia 
Sophia; Alhambra; and others.

Documentary Videos: 
Video documentaries are available 
from The Discovery Channel; You 

Tube; l ibrar ies in The Home 
Country; websites; and so on. Some 
documentaries to spur discussions 
and elicit opinions in English include: 
Supersize Me; Sicko; The Cove; An 
Inconvenient Truth; Ghandi; and 
Standing in the Shadows of Motown. 
The f r ee compu te r p rog ram 
Download Helper is invaluable in 
downloading videos from You Tube 
and the Internet in general. 

Seasonal Videos/Songs:

Especially around Christmas time, 
songs and classic videos really bring 
alive the culture, customs, and 
feelings of that time of year, in your 
home country. Seasonal vocabulary 
is introduced; and students can 
begin to  realize that there's more to 
Christmas than KFC chicken, 
Christmas Eve 'romance', and 
'illuminations'. Some Christmas 
songs that have proven useful: 
Grown-Up Christmas List; Away in a 
Manger; Real Meaning of Christmas 
( W i n a n s ) ; O L i t t l e To w n o f 
Bethlehem; and many others. Some 
Christmas videos which have 
provide segments for listening and 
discussion include Charlie Brown 
Christmas (which contains an anti-
materialism message); The Grinch 
(an animated classic less than 30 
minutes long); Scrooged; and It's a 
Wonderful Life. Hallowe'en videos 
a r e f u n a n d c o n v e n i e n t f o r 
introducing the history and customs 
of that ' fest ival ' to  students. 
Hallowe'en has grown in popularity 
in Japan: people are interested in 
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finding out what it's all about. It's the 
Great Pumpkin, Charlie Brown is 
short enough to  show in one or two 
classes.

Thanksgiving song clozes are also 
useful, to introduce Japanese 
students to  what North Americans 
do, and eat, for Thanksgiving. 
Asking students about five things 
that they're thankful for, can lead to 
deeper appreciation of family and 
health (rather than for cellphones 
and fashion).This is a poignant topic, 
in light of lessons we've all learned 
f o l l o w i n g t h e M a r c h 2 0 11 
earthquake, tsunami, and reactor 
problems. Some songs which have 
been useful are: Blessed (McBride); 
Thankful (Cole); I Just Want to 
Celebrate (Rare Earth); Count Your 
Blessings (Crosby).

Conclusion:

Teachers might not realize how fun 
these kinds of cloze listening 
activities can be. Take a little time to 
type up a few song and News 
listening activities. You'll find that the 
time required to prepare cloze 
exercises is more than paid back 
with dynamic activities that spark 
improvements in your students' 
listening, thinking, and discussion 
abilities.
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Five Techniques for 
Motivating Students
生徒への働きかけのあるの５つ工夫

John Finucane　ジョン・ファヌカン

About the author: John Finucane is 
a fourth year participant on the JET 
program. He works as an English 
teacher for 春日部共栄中学高等学校 
(Kyoeigakuen Kasukabe Kyoei 
Junior High School). He is also the 
President and co-founder of さいた
ま市教育家会 ( S a i t a m a C i t y 
Educators). He edits さいたま市教育
家会ジャーナル (the Journal of 
Saitama City Educators). His 
interests are debating and critical 
thinking. He is based in Saitama 
City.

Abstract
Motivated students are a necessary 
condition of successful lessons. Five 
techniques for motivating students: 
advertising, packaging, cross-
selling, progression and recycling, 
are discussed.

アブストラクト
にあたる積極な生徒は授業を成功す
るために欠かせません。ここでは５
つの生徒への働きかけのある工夫を
紹介します：宣伝、包装、クロス販
売、進行とリサイクルイング。

Motivated students are a necessary 
condition of successful lessons. 
Thinking in terms of techniques is 
useful because the examples given 
below are specific to a particular 
teacher, event, lesson or group of 
students. Thinking in terms of 
techniques allows teachers to plan 
for their particular teaching situation. 
There is no cookie-cutter approach 
to  something as capricious as 
motivation. Five techniques for 
motivating students are discussed 
below.

Advertising

Advertising aims to persuade a 
target group to take an action. Much 
time and effort is spent during lesson 
t ime to  introduce topics and 
activities in an engaging way for 
students. This principal can be used 
t o  g e n e r a t e c u r i o s i t y a n d 
enthusiasm, before a lesson or 
event, so that students arrive 
motivated. Advertising means more 
lesson time can be spent on doing 
activities rather than preparing 
students to do them. 

! “English Pizza”
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Advertising was used before a 
recent English camp for junior high 
school students at a Saitama City 
school. It took three forms. In the 
week before the event a whiteboard 
was set up giving details of the 
different teachers involved and 
where they come from. Second 
g r a d e s t u d e n t s , w h o h a d 
participated in the previous year’s 
event, were invited to give advice on 
the event to the first year students. 
This advice was displayed on a 
whiteboard outside the first year 
homeroom classrooms. Finally, first 
grade students were asked to create 
an English pizza as homework, to be 
used dur ing the event . Th is 
advertising created discussion and 
anticipation among students who 
then arrived at the event motivated 
and ready to work.

Packaging

Good packag ing encourages 
potential buyers to purchase a 
product. Teachers have no  control 
over a student’s choice to engage 
with an activity, lesson or subject. 
Mater ia l des ign can he lp to 
encourage engagement. An aspect 
of material design is consistent 
spoken and unspoken messages. 
When we present an activity to 
students the spoken message is that 
the activity is worthwhile and 
important. If time and effort has gone 
into producing attractive, good 
qual i ty lesson mater ia ls th is 
reinforces the spoken message. It 

also communicates a second 
unspoken message—that students 
are important to the teacher. Old, 
o b s o l e t e , s l o p p i l y m a d e o r 
reproduced materials contradict the 
spoken message—they imply that 
the activity and by extension the 
students are not important or 
deserving of effort. The quality of 
lesson materials is a part of the 
rapport between teacher and 
students; good rapport is a great 
motivator.

Cross-selling

Cross-selling is a technical term 
which describes the practice of 
selling a new product or service to 
an existing customer. This principal 
can be used to reach students who 
disl ike English, either due to 
personal taste or lack of ability. A 
student who is unmotivated in 
English class is not necessarily 
unmotivated in general. Students 
w i t h a b i as t owa rds k i ne t i c 
intelligence may well be unmotivated 
only in static, passive learning 
environments. Cross-selling helps to 
reach these otherwise motivated 
students. 

Consider video. A video was 
created, by Darryl Sumida, as part of 
the ECAD program. The target 
sentence was “Can you do this?” 
Cross-selling was achieved through 
the students and teacher who 
appear. The students were not high 
level students. Rather, they were 
popular students, active in popular 
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clubs—soccer and baseball. The 
teacher was not involved in the 
ECAD program or English education 
generally—he is a popular sports 
teacher. The technique of cross-
selling simply uses what already 
motivates students outside class to 
motivate them inside class.

Progression

In many games, par t i cu la r l y 
MMORPG games like ‘World of 
Warcraft’, there is a progression 
dynamic. Small incremental steps 
are taken towards a goal. Part of the 
enjoyment of these games is that 
sense of steady progress and 
achievement. This dynamic can help 
maintain motivation over a semester 
or academic year. For example 
participation earns points. Students 
can level up to a different colored 
name-card every, say 6 points. 
T h e r e a r e s o m e p o t e n t i a l 
drawbacks. I f a student fal ls 
significantly behind her peers this 
could be potentially de-motivating. 
The reward may exceed the activity 
in importance to students; this is 

counterproductive. Also, if you 
reward an already motivated student 
and the rewards stop, so can the 
motivation. The key to using a 
progression dynamic is to make the 
progression incremental, easily 
achievable and light hearted.

Recycling

Why do we recycle? It’s because 
what we are recycling has two 
qualities; it is valuable and it is finite. 
So too can we regard effort. Each 
time we ask a student to do 
someth ing , such as wr i t e a 
composition, it costs effort. Student 
effort is valuable because it’s a 
necessary condition of a successful 
lesson. It is also finite. Our students 
have many demands on their effort, 
such as club activities, juku or 
accomplishment education—like 
piano lessons. Recycling in the 
context of the classroom maximizes 
the return to students and teachers 
from their effort. 

When introducing an activity a 
teacher will often make the case that 
it is worthwhile and important. If she 
doesn’t reuse that grammar pattern, 
c o m m u n i c a t i o n s t r a t e g y o r 
composition structure, then she has 
contradicted that claim. Consider a 
presentation activity in which 
students must use a presentation 
structure to talk about a favorite 
place. The structure could be 
recycled to provide the basis of a 
speech. The subject of the speech 
could be recycled to become the 
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proposition of a debate. The original 
presentat ion theme could be 
recycled in a mid-term exam as an 
exam question. Recycling not only 
maximizes the return from student’s 
effort but also helps to reinforce the 
importance of the content being 
taught.

Conclusion

     This article has focused on 
teachers as agents of motivation. 
However, as Delano Cannegieter 
points out, the most motivating 
figures for our students are their 
peers. In particular the sempai kohai 
relationship is particularly powerful. 
Motivation is holistic. Teachers have 
varying degrees of control over its 
p r o p e r t i e s . T h i n k i n g a b o u t 
mot ivat ion in terms of these 
techniques will make teachers more 
effective facilitators.

Bibliography

Cannegieter, M. D. (2010, April). Do 
You Wish You Had More Time and 
Energy? Presentation given at JALT 
Omiya.
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Independent Language 
Learning Strategies
言語学の独自的な自習の工夫

Ryan Jude　ジュード･ライアン

About the Author: Ryan Jude 
currently teaches at Omiya SHS. He 
studied Japanese literature, culture, 
and media at the University of 
Minnesota and did his graduate 
work in Teaching English as a 
Second Language at Hamline 
University. He enjoys learning 
languages, reading, playing guitar, 
and running.

Abstract
Rather than only teach students 
English in the classroom, we should 
also teach students how to  learn on 
their own. Some steps are offered to 
help students (or anyone) learn a 
language by themselves with the 
a i m t o m a k e l e a r n i n g m o r e 
individualized and to compensate for 
limitations in classroom instruction.

アブストラクト
生徒が教室に入る間だけではなく
て、独自に習えるように指導をする
べき。ここでは、個性的な勉強方法
や
教室で学習することに与える極限償
う方法を紹介します。

Is a teacher’s main goal to teach the 
course content? It can easily be 

argued that it is not, but that 
teachers should teach students how 
to be motivated and learn the 
content for themselves. Students 
may have only a few hours a week 
for English instruction, and that 
certainly does not meet everyone’s 
motivation to learn. Moreover, in 
Japan with class sizes of 40 
students, it is very difficult to 
individualize instruction to students’ 
needs and learning preferences. 
However, independent language 
learning can help individualize 
learning and progress as slowly or 
quickly as the student chooses. It is 
a skill students can use to continue 
their language learning after they 
graduate. In order to become an 
independent learner, a learning 
mission statement is necessary. 
With that, there are four main steps 
that form a cycle that continues to 
build on what the learner has 
learned. 

The learner must know where they 
want to  go before they begin, and so 
a mission statement should keep the 
end in mind. In other words, it 
should depict how they envision 
themselves using the language after 
they have finished studying it. The 
mission statement should also look 
at their language use from several 
different angles. Is it mostly spoken 
language? What context is it being 
used in? With whom? The more 
detai led and viv id a mission 
statement is, the more effective it is 
in motivating the learners and giving 
them a concrete goal to work 
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towards. It is the basis, a constant, 
for why they want to learn the 
language. It is their constitution in 
the sense that it should be reviewed 
frequently, amended rarely, and it 
should be reflected in all their 
studies and planning. Once a 
mission statement is written, it gives 
their language learning a direction to 
go in.

After learners understand where 
they want to  go in their learning, the 
first step is deciding what they 
should learn. This needs analysis 
should be short term (what they 
need to  learn now) and should help 
them in the direction of where they 
want to be with their language ability 
(their learning mission statement). It 
should be a list of desired results. If 
the needs analysis is not in line with 
the mission statement, or if the 
learning is not in line with the needs 
analysis, the learners will be wasting 
time, money and effort. No matter 
how much they study and learn, if it 
does not help them get to where 
they want to go, it does not matter.

The second step is to decide how to 
study to achieve the desired results. 
In this planning step the learners 
should determine how to  use the 
resources a t the i r d i sposa l : 
textbooks, the internet, time, money, 
friends, etc… Everyone has their 
own learning preferences; some 
prefer visual or auditory learning, 
some kinesthetic or tactile learning, 
or some group or individual learning. 
People are not necessarily one or 

the other (visual or auditory) but can 
prefer learning in both ways. The 
best learners may have a high 
preference in all of the categories. 
As long as we achieve our desired 
results, the path we take is not 
important. Independent language 
learning excels in individualizing the 
learning. What is important for the 
learner is to pay attention to what 
works while studying.

The third step is the execution of the 
planning. If the needs assessment 
and planning are all in order, the 
third step, studying, should not be a 
task. In fact, if it truly is helping the 
learner complete their mission 
statement and they believe they are 
going in the right direction, they 
should be motivated to study. The 
end that they envisioned in their 
mission statement should be 
something that they truly want to 
reach. While studying, it is easy to 
bite off too much than we can chew. 
This is one of the worst things 
learners can do. Instead, learners 
should set easily accomplishable 
goals in the beginning to build 
confidence and motivation, and after 
a series of several successes, they 
can start to study more in one 
session. Motivation comes from their 
desire to reach the end, but also  to 
once again feel the sense of 
accomplishment they got when they 
completed the easier goals before. 
The more they succeed, the more 
they will want to keep succeeding in 
their studies, and the opposite is 
true as well.
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The fourth step is looking back at 
how successful their studying was. 
This step, the assessment, can take 
the form of a test or just some 
reflection, but it should evaluate if 
the learner was able to accomplish 
the desired results clarified in the 
needs analysis step. If some things 
were difficult, they should not simply 
say they were difficult and dismiss 
the problem, but the learners should 
say why they were difficult. If they 
were not able to  achieve an 
objective they had set, they should 
identify what the problem is. 

And once learners have looked at 
how well they did, they take what 
they learned and what they did not, 
and go back to step one. Again 
learners clarify the desired results 
they want to achieve that will lead 
them in the direction of their end 
picture, the learning mission 
statement. Then they decide how 
they will achieve the desired results, 
execute the plan, and assess their 
performance once again. There are 
some obv ious l im i ta t i ons to 
independent language learning; 
there is little guidance and feedback, 
few resources, and hardly any 
extrinsic motivation in the form of 
deadlines, tests, and group work. 
However the imp l i ca t ions o f 
independent language learning are 
g r e a t ; i t i s s e l f - r e g u l a t e d , 
individualized, and supplementary. 
There is an abundance of input in 
this age of information, and there is 
less anxiety for the learner. But 
above all, it is intrinsically motivating 

for learners to steadily approach 
their goal and allows them to 
progress in the right direction 
towards it.
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3rd and 4th Grade 
Lessons in Elementary 
School
３＆４年　―　英語活動
John Mangan　ジョン・マンガン

About the Author: John Mangan is 
an ALT instructor for the Saitama 
City Board of Education. He helps in 
planning and implementing training 
for both ALTs and Japanese 
teachers.  

Abstract
Aside from the current English 
Communication Ability Development 
(ECAD) Program in Saitama City 
which starts from the 5th grade in 
elementary school, there is also a 
requirement for the 3rd and 4th year 
students to engage in some English 
based studies for their integrated 
studies requirement.  Currently there 
is no set curriculum or materials for 
these lessons.  Therefore due to 
time constraints on work hours for all 
ALTs in the city a set of already 
prepared lessons is necessary to 
help ensure successful, low stress 
lessons.  In order to supply this 
need, the foundation built by Daryl 
Sumida and completed by myself, 
we have created a set of 10 lessons 
with materials included in the same 
file for these classes.

Although these lessons were 
created to fill a need in Saitama City, 
they are designed to be able to be 
edited for use at any elementary 
school.  There is a standard 

template that allows the aims of the 
lessons to be described in both 
English and Japanese; it is also 
restricted to no longer than one 
page for easy readability.

アブストラクト
さいたま市市立小学校の第５学年か
ら実施している『潤いの時間「英会
話」』のようこには第３・４学年の
総合学習時間で行う英語活動が必要
となてます。全校で使える課程があ
りません。勤務時間の限られている
外国語指導助手がストレスのない授
業をすることができるために用意し
てある教材や指導案が必要です。こ
の考えを基にした１０時間の指導
案・教材を作りまし。

さいたま市で使うために作りました
が、字数・単語を変えて、多くの小
学校で活用できるように作ってあ
る。指導案のテンプレートでは毎時
間の狙いを英語と日本語で読めるよ
うになてます。

C u r r e n t l y i n a c c o r d a n c e t o 
requirements from the Ministry of 
Education there is a requirement for 
integrated studies for the 3rd and 
4th graders in Elementary school.  
There are a total of 77 hours for 3rd 
graders and 82 hours for 4th 
graders.  This program covers 
different topics and usually about a 

　　                             Journal of Saitama City Educators

13



total of about 10 hours of this time is 
allocated for English based studies 
(英語活動).  However this amount of 
time can vary school to school.  As 
of right now there is no specific 
curriculum for these classes, but 
there are concepts of what topics 
should be covered during the 
lessons.  However because of the 
busy schedules of ALTs and the daily 
time limit for each work day, these 
lessons can quickly become a 
source of stress.

In Sa i tama Ci ty the Eng l ish 
Communication Ability Development 
program (from henceforth referred to 
as ECAD program) starts from the 
5th grade elementary school year.  
The first 4 years of elementary 
school have little or no preparation 
for the students before they enter 
the ECAD program.  Not only the 
student, but also the teachers who 
have yet to teach 5th or 6th graders 
have little preparation for the ECAD 
program.  So here are the problems 
that will be focused on for this 
particular article:  1) Lack of pre-
planned lessons for 3rd and 4th 
graders English based studies, 2) A 
need for better preparation of 
students for the ECAD program prior 
to their 5th year of elementary 
school and 3) Teachers unprepared 
to teach low-level English classes.

For this reason I have developed a 
revised series of lessons for the 3rd 
and 4th grade classes in the hopes 
that they will be used city wide 
(currently a set of 10 lesson with one 

generic lesson outline).  The lessons 
were originally created by Daryl 
Sumida a former ALT Instructor.  
However I found that they needed to 
be edited to allow for different 
teaching styles and required areas 
of study school-by-school.  Also the 
lesson plan sheet needs to be easy 
to understand and short (one-page).  
The basis of these lessons is that 
the layout of the lesson plan is 
similar to that of the 5th and 6th 
grade ECAD lessons.  This gives a 
sense of familiarity and at the same 
time an easy introduction into 
teaching an English lesson for 
Japanese e lementary schoo l 
teachers that lack experience.  This 
lesson plan has a section for what 
the ALT, Homeroom teacher (HRT) 
and students should all be doing 
throughout the lesson. Each area is 
written accordingly the ALT role in 
English, HRT part in role and the 
students’ roles in both English and 
Japanese.  The lesson plan also 
includes a goal and an aim in each 
lesson along with a target phrase 
which is similar to that of an ECAD 
lesson (an example is posted at the 
end of this article).

Along with all the aforementioned 
above the lesson also includes all 
the materials required to teach the 
lesson, inside the same document 
( i . e . e v e r y t h i n g i s i n s i d e a 
single .doc file).  Therefore the only 
preparation required is printing out 
the document and if possible 
lamination of the items so that they 
can be reused.  There are a total of 
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ten lessons and they can be used 
for both the 3rd and 4th year 
s t u d e n t s w i t h o n l y m i n o r 
adjustments.  Each lesson covers 
one specific topic and the lessons 
build off of the previous lesson with 
the exception of the Christmas and 
Halloween lessons (these two 
lessons cover a requirement in the 
integrated studies for introduction to 
other cultures). Remember the focus 
or goal of these lessons is to 
introduce students about the other 
cultures through English. This will 
also build both confidence and 
interest to their future English 
studies.

One more aspect that I would like to 
mention is that all of these files are 
open to editing, that’s why they are 
all document files.  This allows the 
lessons to  be flexible for schools 
and different teaching styles so if 
desired the material used for the 
lesson or idea of the lesson may be 
changed.  It is up to the person 
teaching the lessons and will allow 
for better and better revisions.  All of 
the lessons will be available at http://
www.saitama-ecad.org (you will 
need to create an account if you do 
not already have one).

In closing please note that all of the 
problems have been accounted for.  
First, a set of lessons has been 
created specifically for the 3rd and 
4th grade classes.  They are already 
pre-made so little time is needed to 
prepare them for use in the 
classroom.  Second, in the case of 

Saitama city, these lessons will give 
the 3rd and 4th grade students a 
simple and fun introduction into the 
ECAD program, in the hopes that by 
the start of their 5th grade year they 
will know what learning English is 
like and welcome the idea with a 
positive attitude.  Third, teacher(s) 
who are or are not familiar with 
ECAD classes have a clear and 
easy way to help the ALTs deliver a 
lesson in where everyone (ALT, 
HRT and students) play a role 
throughout the lesson in order to 
achieve the lesson aims.
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Methods of Creating and 
Keeping a Positive 
Classroom Atmosphere
職員室で日本語を使おう！：職場の人間関
係を改善する方法

Johanna Schnack　ジョハナ・シュナッ
ク
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Abstract
Learning starts with the willingness 
to learn. But there are classrooms in 
which it is difficult to motivate 
students or even get their attention. 
Some students might not listen, 
some might not like the subject, and 
some might not like teachers. But 
how can we overcome those 
difficulties and create a positive 
learning environment from the 
beginning, in which students can 
study comfortably and develop a 
positive attitude towards studying 
and cooperating in the class? This 
article introduces some methods to 
improve the classroom atmosphere, 
even in difficult classrooms.

アブストラクト
学ぶことは習おうとする意欲ではじ

まる。けれども、ある教室では働き
かけをするのはやりにくい。聞こう
としない生徒、教科好きではない生
徒、教師と合わない生徒もいます。
困難な場合で圧倒し、いい雰囲気を
作るには、にはどうしますか。ここ
で教室の雰囲気作りの工夫を紹介し
ます。

11.00am, I enter my classroom with 
a friendly smile, energetic moves 
and a c l ea r “Good morn ing 
everyone!” My movements are 
confident, my students smile at me.

Facial expression, body language 
and voice

The teacher’s face, body language 
and voice should be friendly at all 
times. A smile encourages students, 
a blink indicates understanding, a 
laugh breaks the ice. One more 
smile is better than one less and 
using hands and feet in order to 
make a point clear is a good way to 
get students’ attention. 

Besides, if a teacher is generally in a 
good mood and cheerful, a change 
in face, body language and voice to 
a serious expression indicates to 
students that it’s time to listen, to 
stop talking, writing letters or doing 
homework. Scolding can be avoided 
by merely looking at their activity, 
approaching the table or telling the 
whole class to stop it. The student(s) 
who are concerned will notice that 
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they are actually meant. Here it is 
important to look at the object or 
activity of disturbance and not into 
the student’s eyes. In that way, the 
activity, not the individual student is 
pointed out as disturbing the lesson. 
If the matter became personal, it 
would have a negative effect on the 
classroom atmosphere. Avoiding 
negative effects is as important as 
creating positive ones.

11.15am, I start the first activity of 
the lesson, the introduction. The 
atmosphere is tense, we don’t know 
each other yet. After glancing at a 
student’s name plate, I call out in a 
confident voice: “Hi! My name is 
Yuya!” , accidentally using the 
student’s name I just read! I blush 
over my mistake, and the class 
breaks into laughter. The ice is 
broken, and the activity continues in 
a relaxed mood. I gained the 
students’ affection by making a 
mistake!

Making mistakes (1)

Students are generally afraid of 
making mistakes. Helping them lose 
that fear is a challenge for the 
teacher. It is ok to make mistakes! 
Even the teacher makes them. The 
students should have fun with it, 
learning at the same time that there 
is no harm in making mistakes. A 
funny mix up or an especially 
unsk i l l fu l d rawing can make 
mistakes an enjoyable matter and 
students will handle them easier.

11.30am, To start another activity, 
me and my partner demonstrate 
how to find negative points against 
summer and winter. “I am against 
summer”, I start, “because I don’t 
like snow!” Satisfied, I look at my 
partner in expectation of an answer. 
Instead she smiles and the students 
look confused. I rethink my answer, 
and I notice my mistake. I blush, 
laughing at the same time. My 
students relax and laugh with me. 
I made the very mistake I wanted to 
prevent my students from making!

Making mistakes (2)

Another approach to the method of 
using mistakes is to use them more 
conten t - re la ted . Whi le funny 
mistakes relax the atmosphere, 
mistakes linked to the lesson 
content can have an effective impact 
on the learning process.
Teachers want to prevent students 
from making mistakes and they want 
them to lose their fear of making 
them. Solution: Be the first to make 
the mistake! If the teacher makes 
exactly the mistake that is to be 
avoided, there are several positive 
effects. First, the mistake is pointed 
out so students will be aware of it. 
Second, there is a time to laugh and 
relax. Last but not least, if the 
teacher makes the mistake first, 
there won’t be any fear of being the 
first student to give a wrong answer 
anymore! Even the teacher made a 
mistake, so there is obviously no 
harm in that! And even if the mistake 
i s r e p e a t e d , i t w o n ’ t b e 
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embarrassing anymore and the 
student can correct him/herself 
easily because of the demonstration 
before. 

This method is an important tool to 
improve classroom atmosphere and 
relax the students’ attitude towards 
mistakes. At the same time, it 
reduces the number of mistakes, 
because they know what to be 
careful about in their answer. They 
will be grateful that the teacher went 
first.

11:45am, The lesson went well and 
we have some time to spare. As a 
reward, I give my students some 
free minutes. I am so hungry that I 
can only think of the coming lunch 
break. I announce: “You can prepare 
for lunch now, if you like!” But the 
students don’t move their tables… 
My partner steps beside me. “They 
have one more lesson before lunch 
time. It’s just 11.50.” “What? Really!” 
I cry out, seriously disappointed. My 
students smile at me, they are also 
hungry and we suffer together.

Showing emotions

Teachers are human beings. They 
have a sense of humor and they 
react to  situations emotionally. To 
share those feelings with the 
students can help improving the 
teacher-student relationship, which 
has an immediate impact on the 
classroom atmosphere.
 

I f a s tudent makes a funny 
comment, laugh with the students 
and show a sense of humor! It can 
even disarm a naughty comment 
and leave it as a joke instead of a 
verbal attack. And if students are 
doing great, praise them! They will 
be encouraged and they will learn 
bet ter in a posi t ive learn ing 
environment. On the other hand, if 
students don’t cooperate well, the 
t e a c h e r m a y s h o w h e r 
disappointment instead of scolding 
or shouting at them. Students will 
respect honesty and they will notice 
i f t he i r t eache r i s upse t o r 
disappointed. And if they respect 
her, they will improve their behavior 
in o rder to p lease her. The 
classroom atmosphere will improve 
gradually and lastingly.

11.50am, The bell rings, my students 
and I say “Goodbye”, I leave the 
classroom with a smile and a wave 
of the hand. When I see some 
students smiling and waving back, I 
know that I succeeded. I created 
and kept a positive classroom 
atmosphere throughout the lesson 
and already built a bridge to  the next 
time.
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